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^•2 A _35_ 

B .12.0 'G 



^^S! ^Tl f/*"'^^^^^ prograxa; number of classes per 
'^ seTna^Zlr °' ^'^^'^"'^ grade le?els 

Nmaber of tt„ r» ' 

fede Classes ' Grade 
PS-PreSchool ' f^^J^ „ -Q.laAses„_ 

PSK ..jQ„TOm -NO .- students PS and K tlZdo t 'Z'-'Z"- 

E ... TOTiL" students gr. 7-9 



.. - A 
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2- grade 2 
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-t-grade /f. 
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5th-6th 



1. Total 

Non-English 
Mother Ton.'ni.e 



2. Total . 
English 
Hother-Tongue. 



jX-j>!on-En£iish .1^^^^^^ 
60 



ii..E-Dom - Nair'"! 



1 



Ilg E-Dom - Ei!lT 



NE dor 
N-EL-IT 

E dora 
NOT 



S'lT 



III. 



?io,.. 

60 



50 



.4..^. Grade levol of students in pro;:ra:.\^ ni:anber cf .classes per 
grade and total n-ui^iber of students by grouped grade levels 
(by second year) 

Nunber of Mumber of 

QF?"^^. Pissses '.Hr^3-Ae, pls.Ase.s^^.. 

p¥-"PreScIaool *7-grade 7 

CS^Cndgtn "^2 8-.grade 8 f ] 

PSK 60 TOTAL^'hoV students PS and K 9-grade V _ 

B TOTAi students gr. 7-9 

tiSferade 1 10--grade 10 

2- grade3 2 / _ 11 ^grade 11 

3- grade 3 ...'I. 12--grade 12 ' S/^, 

A^^grade Ar C TOTi\L students gr. 10-12 

^>grade 5 1 ^ 

Gi^grad.e 6 ^ ]_ 

A _J?0... TOTATT students gr. 1-6 



4-. 4- 1-All classes graded U^U ^2. 

2-All classes uiir/raded 
([^^oiae classes ungraded 

If ungraded, specifj^ ages or grades grouped together: 1 non-graded 

5.0 P::.0CESS VA^^IABLES ^ students (Sociolinguistic) C p,15 

5.1 Students Doiainant and Native language interaction and 

cultural affiliation (indicate number of students in each 
category and specify cultural affiliation in box) 
(circle any inf oxnation which is inferred and vrrite INF. ) 



5th-6th 



1, Total 

Kon-Englibii 
Mother Ton.'me 



2. Total 
English 
ilo ther-Tongue 



..yion--Englis Dppiiiiaiit 5.0 

I'i'.^jIe'dor' - NS-IT / I 'll'.&Dom'*- N31T ' 



60 



I Total Non-English 
Dominant; 60 



Ilg E-Dom - Ei^IT 



II Total Er>.glish 
Dominant t)CL , 



HE da; 
N-a-IT 

E dom 
NEl4T 



S-Don 
Si'iT 



III. 



No,*. 
60 



Total E-Dom 
11= Il^'h II 



50 



60 50 
2 C p^3 



KEY: 



if loiv-Eii^ i Dpna nan t ^ , 
W-S Dom N--E[iT 



Ehj^'lish popiinant 



Mon-English • \ E3!:ample ; a native Spanish speaker 
liother- Tongue | v/ho uses Spanish in most contacts 
i though he may loiov/ English 



English 
Mothei* Tongue 



•I N^E Dom - El-iT 

iSxanpIes (rare) a native English 
! speaking Puerto -'lican child 
: born in Nevj York \;ho retiirns 
' to Pu^rtc .' tico and oecojaes 
I Spanish dominant 



E-Dom 



N-Et-IT 



Sbcample: a native Spanish 
speaker v/ho uses Spanish oxily in 
familiar contacts, and English 
in all p-Uiers sphool^^ yjp?}\\ 
E— DOj;! — £1 iT • 

2bcai:iples2 l)a native E. speaking 
accultirrated American who miay 
ov ^'-^^ ^^"^ Icnov a second lang^ 

2)a native speaking 
liexican-iiauerican child i;ho Ims a 
minimal receptive Imowledge of 
Spanish;, but has a Latin culture 
affiliation 



5.2 .Cultural or Etlinic identification oi? target students in progran 
by number and % of each: 



page 



Indigenous iiinericans s iJuiiber 

Al llavajo A1 

i\2 Cherokee A2* ' 

A3 Other (specify) POMO A3*''ip"' 

A TOTAL No. of /ix.ierican Indian A L 

itiericans of other etlinic bac'nr^x-ounds : 



Per Cent of if inferred, 
Total StAidents check (v/) " 



/J 

25... J- 



C p. 3 



B1 


liexi caii-Ajflerican 


B1 


B2 Puerto-.Lican 


B2 


B3 


Ciiban 


B3. 




Other Spanisli-Ariiei-ican 




(specify) 


B4-.. 


B 


TOTAL No. of -Bpanish- 


B 




spealzing .fcericans 




C 


Po r tugue se-ZiEier icaii 


C 


D 


Franc o - Auie r i can 


D ' 


F 


Ch ine s e -Mer i can 


F 


G 


Esl:irao 


G ■ 


H 


Russian 


H - 


J 


Other 


■J " 



I TOTAL nuinber of N^-EilT target 
students 



30 



60 





. j° 

c' 

>J 

J-" 

^ A' 

f ' 

^•^ 



^ P o 



C TD.3 



5.3 Etlinic identity of English rnother tongtie students other than target 

population, if specif ied^ by nuiiiber and per ce.nt.^ ' 5>3 NS 



S1 

22 



NS 



32 



50 



II TOT.\L nmber of SlIT studen Ls 

other than target popij^ation ^9-. 



50 



0 p.3 



5*4- Students* native language or mother tongue if DIFFEISNT 
f rora dominant language ■ 

(specify) 

Pi?i3iE^P t l^gm^ Pi/fpi^ent Native Lanpjia^e iteiber 

1- riiglish !?!r!*y ' 

2- Spanish " * " * 



5.4._ .NA., 

Per Cent 



ERLC 



5.5 students' Dominant Language and Extent of Bilingualif5m 



Doiiiinant langiiage i Huiiber of Monolingual 

of students in prograra : Students 



Number 



not 



No. 



Iteber of students Bilingual 
to ar^^ extent 

not, { only listening 'speaking 



E2 Puerto-.Iican ' 
B3 Cuban 

U/'i. C-bher Spanisli-Anei-ican 

(soecify) 
B TOTAL Ko. of Spanish- 

spea.'cing Jji'iericans 



C 

D 

F 

G 

H' 

J 



Portuguese-Ziinerican 

Franco-iiriierican 

Chinese-iiBericaii 

2sl:irao 

.'Russian 

Other 



32 
B3. 

134 



C 
D 
F 
G 
K 
J 



T TOTAL nuiaber 
students 



of N-KIT target 



30 



.30. 





r' 

- . , y*^ 

f 

/-■ 

25:.. 





f ' 

... /J 
f* 

- . . 

r' 

A' 

f * 



60 



5.3 Etliiiic identity of English nother tongtie s+udents other than target 

popiaation, if specifiedj by niuiiber and per cento 5«5__J^''S^ 



El 

£2 



E2 



50 



II TOT.IL number of SlIT students 

other than target population 60 



5.4 Students' native language or mother tongue if DIFFE.'uSNT 

from dominant language 5*4 

(specify) 

&^J-y:nant Ian Di/f erent Native Langaia£.e itober. Per Cent 

1-English ^ _ , . ' . . . ] 'I 

, ^-Spanish 



5.5 Students' Dominant Language and libctent of Bilingualism 



Dominant language i 
of students in pi'ograi;! : 

Kiriiber 



S .^0 ■ • English 



50 



iinerlcan 
POMO Indian 25 
Ilavajo 
Cherokee 
Keresan 

Other (spec*) 

. Spanisn ^ 25 
Portuguese 
French 
Chinese 
Eskino 
llussiaii 
Other (s'oec, ) 



A2 "'*^^ 
A3--'- 

c 

D 



H 



iluiiber of rionolingualj Hui'iber of students Bilingual 



Students 

not 
spec. 

X 
X 



XiO. 



G 70" p 



• 19 



to anj^ extant 

not I only listening ^^peal:ing 
specJ comprehension lability 



X 
X 



No . 



r/ 



'No. 



ERIC 




* page ^ 

. 5.6' rtecruitment of Students,; 5^5 3 

0 - not specified ^ '■ 

1 - English Mother Tong-ae and Won English iiother Tongue 

Stvidents are required to participate in the bilingual program 

2 — Only N^aiT are required to take program, EilT's participation 

is voluntarj?- 

3 Both St^IT and lI-EilT participation is voluntaiy 

5.7 Proportion of EliT pupils in project area; see Chart C 5*7 „ 

n.s,- not specified on the chart 

5.8 Cormunity Characteristics (marl: ally that apply) 5.S ^ C p,4 

0. - not specified 

1 inner city -ghetto 

2 ■* major city 

3 ^ small city^ tov/n or suburb 
A- ^ I'ural 

5 "other (specify) 

. 5.9. A. SociO'-economic status of N-EI-iT participating students 5.9 A. 
(indicate specific percent of low SES) 
B, Average faxiily income, if mentioned B. 

n.s. ^not specified * 

5.10 Socio-econonoBiic .status of aiT participating students 5.10 
(indicate specific percent of lovrSSS on the blaniO 

n.a. --not applicable (no El-IT) 
00 « not specified 

5.11 Proportion of migrant students in project 5. 11 ^^'^ ^ 
(indicate specific percent) * ' 

n.s. - not specified 

6.0 SOCIOLINGUISTIC SUP.W ■ . 

6.1 Project states that a sociolinguistic survey: 6.1 It q 

I for II for II --^-^fe:'---'^ p-;^ 

■ MIT group ■Ii..;T group C p.35 

(T^vas "made v r-u * - \ 

Vvill be raade f::":; . (home interview) 

0 not mentioned 

6.2 If a sociolinguistic survey was or uill be made, 6.2 I 3^2. 4 ' 
mar!: all groups included s II iX^H 

I N-HviT II SIT . 

^parents 

children " * *' " 



vomunixy Oiiarac teris tics (narh ally that apply j 
: 0 not specified^^^ / 

1 inner city -ghetto 

2 ^ najor. city 

3 ^ small city^ tovm or suburb 

4 ^ lairal 

5 other (specify) 

5.9 A. Socio-econoiaic status of N-3iT participating students 

(indicate specific percent of low SES)* 
B. Average faiaily incovae, if Bentioned 
n.s. ^ not specified 

5.10 Socio-econonomic . '.tatus of HIT participating students 
(indicate specific percent of lov; SES on the b^^anl:) 
n.a. - not applicable (no EI'IT) 

00 - not specified 

5.11 Proportion of raigrant students in project 
(Indicate specific percent) 

n.s. - not specified 

6.0 SOCIOLINGUISTIC SUnVIff 

^6.1 Project states that a sociolinguistic survey; 

I for II for 

iJ-Ii-iT crrovcp .HIT c^rou-D 



5.G 



5.9 A. ^ 

NS 



5.10 



5.11 



20% G 



6.1 I- 

II 



inade 
2 v/il3. be vaade 
0 not mentioned 



^^1-^'-^ G p. 8 

-^N&^^- C p. 35 



• vX. 



(home intervievr) 



6.2 I ...1^2.^4.. 



6.2 If a sociolinguistic survey v;as or uill be i-iade, 

laarl: all groups included; 

I N-EI4T II EtiT 

^^parents 
children 

3 teachers , _ ^ _ _ ..... 

C5l!)comunity 

• 5 others ; . ^ 

(specify) 

6.3 Language doainanoe of N-SIT groups (chec!: A parents, 3, X children, C teachers) 

will be determined by the extent each language is used in different domains 
tlirough various neans of comiunication. 

e.g. specify e^ctent descriptively : never, sometmes, always 6.3 A , _ 



USE NCN-ENGLISii LAICt. 



D^IAINS: 

1 Hone 

2 Church 

3 School 
U Uorl: 

5 Socializing 

6 neighborhood 

7 filii-TV-radio " 
S Magazines ne\^s 
9 Others " 

(specify) 



USE EIIGLISK 



g ■-1---G p. 35 



.......y. X ' -•^-..y-.- 



.X 

X. 
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6.4- If not included in survey, how was student's langTiage dominance 6 Z. I NA' 



deteimined? i jj 

1. -inferred by use of surname 

2- established by fornial testing of students ^' ' survey includes 

3- assessed by infoiiiial means (specify how) lansuage used in 

4- -not mentioned ' "^^^ home 
school record shov/s language code C po6 . ^ P*55 

- 6.5 §ocd^j2gu4^tjx_S^^ (check all that apply) 6.5 p 

An analysis to deterraine if an interlanguage exists 
in ^ the coimunity, (e.g.^ a Biixture of two languages 
v/hich serves as a single system of coimTiunication for 
a group of people). 
1-yes 

0- no 

Attitudes toward maintenance or shift: 

6.6 N-MT parents ' attitudes toward laaintenance of child's 6.6 1 
K-aiT in particular domains of use or complete shift * " 

to English 

1- yes 

0- no 

6.7 S'lT parents' attitudes toward their children's learninf^' 6 7 
of the N^aiT language 

1- yes 

0- no . 

6.8 Children's own attitudes regarding the second 'lanpoiage 6 8 0 
they are learning and the speakers of that language ' 

1- yes 
O^no 

6.9 If not included in survey hou were parental and/or 6 9 Nft 

comunity attitudes toward N-.El.iT maintenance 

determined? 

1- will not be assessed 

2- will be assessed, method not specified 
3'-has been o] will be assessed by method other than 

sociolinguistic survey (specify how) „ 
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6.10 1-After sociolinguistic survey is made, how does it influence 6.10 
program? (spec Lty) (e.g. transfer or naintenance instructional 
. programs; . : 

0-not mentioned assessment of need: 0 p. 6 



a group of people)". 

1-yes 

0-no 



Attitudes toward maintenance or shift: 

6.6 li-EIiT parents^ attitudes to\>^rd nairitenance of child ^s 6.6, 2^ 

N-S'lT in particular domains of use or coLiplete shift 

to English 
1-yes 

0- no 

6.7 parents* attitudes toward their children's learning 6.7 1^ 

of the N-EiiT language 

1- yes 
"0"-no 

6.8 • Children's own attitit^^^r; regarding the second langtiage 6.8 _ . Q 

they are ''^ e speakers of that language 

1-yes 

0- no 

6.9 ^f not included in survey hov/ were parental and/or 6.9 11^ 

cormiiunity attitudes toward H-EliT maintenance 

determined? 

1- V7ill not be assessed 

2- will be assessed, xaethod not specified 

3- has been or v;ill be assessed by nethod other than 
sociolinguistic survey (specify how) ^ 



6.10 1-After sociolinguistic sxirvey is inade^ ho\7 does it influence 6.10^ 
prcgram? (specify) . (e.g. transfer or naintenance instructional 
prograaiis) 

O^not. mentioned assessment of need; G p.8 



7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers^ by nuraber in-each category s 
(indicate non-English language in each box) 



Langiiage dominance not specified ■ 
.vi. Mother tongue not specified 

not specified vfhether monolingual or bilingual 



(if any infoiTnation is not 
Sjs^ecified^ cross out that 
heading and complete the 
rest of the chart) 



I 11 E Lom. 




MEMT 




Ij E Dom 








E DOEL 







ArI:^°R?iiSSy^l„. B-B ilingual 



A Total Hujnber 
llonolingvxal 
.„2 



B Total Number 
Bilingual 

,..,2 : 



Total Iteber 
of Teacliei''B 
N .... A... 



■ 0 70 p. 10 



7.1 



I A 

II A 

II B JS 

■ n-L B i^s 



A 
B 
K 



cf 

p 



_5.0 
-S.0 
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backgroimd of T^ro.lect aides or paraprofossionalsy bv nmber J 



7.2 Linguistao pacicgroima or pro.iecG aides or p 
(indicate non-English language in each box) 

lL_Language dominance not specified 

I fother tonfiie not specified 

N ot specified whether monolingual or bilingual 
^*Staff be hired 

from target groups 



(If any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



(Indian I'c MeySoan-- 
American) I N-E Dom 
I. P. V.27 



A Monolingual 



B Bilingual 
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II 



N-EMT 
E Dom 



II E Don 
M-E2iT 



A Total Number 
Monolingiial 
4 



7.2 



I A 
I B 
II A 
II B 
II-A 

ii'b 

1 



No. 

IS- 

jm 
jm 

B 4 
N "W 



B Total Number 
Bilingual 
4 



N Total Number 
of aides or 
par^rofessionals 



loP. p. 28 & G70, p. 5 
7.3 Language (s ) , used by bilingual teachers ; 
(Mark all that apply) ~ 

1-Bilingiial teachers teach in only one language 



7.3 

C 70, 



V 



or 



la-Bilingual teachers v;ho teach in only one language teach in their 
dominant langxiage.. whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language s 

lb-only if native language is also their dominant language 
Ic-even if native Icoiguage is not their dominant language 
1-0-not specified' 

2-Bilingual teachers teach in both their native and second language, 
regardless of v;hich is their dominant language* 



0- language(s)uBed by teachers not specified 

V'^- Language(s) used by bilingual aides or paraprof essionals i 
(i-iarlc all that apply) 

1- Bilingual aides instruct in only one langoxage 

, la-Bilingual aides who instruct in only one language teach in 



* fl 70, pp. 19, 

20 



_their dominant language, whether or not it is their native langmge. 
•ilingual aides who instruct in only ono lang. teach in their native lans. i 
lb-only if native language is alco their doriincjit lungUc.ge 



11^3 Don ■ ' II B Ji£ 

EMT • II.A Ji£ 

' ; II ^ 

II Don ' . ' ^ AJ_ 

■ ^ nIH 

N Total Number 
A Total Nmber B Total Number of aides or 

Monolingual Bilingual ' paraprof essionals 

4 - _4 8 

loP. p. 28 & C70, p. 5 
7.3 Language (s) used by bilingual teachers ; 7 > 3 2 

(Mark all that apply) ^ C 70, p.lo 

1 - Bilingual teachers teach in only one lang\xage 

1 a-Bilingiial teachers who teach in only one language teach in their 
d ominant language o whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

n ative languages 

lb-only if native language is also their dominant language 
Ic-even if native language is npt their dominant language 
1~0-not specified 

2- Bilingual teachers teach in both their native and second langiiage, 
regardless of v/hich is their dominant language. 

0-language(s)uBed by teachers not specified 

7.4. Lai^guage(s) xxsed by bilingual aides or paraprof essionals s 7. A 2 

(iiark all that apply) GYOTPP. 

20 

^Bilingual aides instruct in only one langnxage 
. ^" la-Bilingual aides who instruct in only one language teach in 

their dominant language <> whether or not it is their native language, 
■•ilingual aicles who instruct in on3.y one Icng. teach in their native lang.s 
lb-only if native language is alco their dcrxlnont lc.ngUu.ge 
1c-v.von if nativo language is not their dominant language 
1-0 not specified 

2-Bilingual aides instruct in both their native and second langiiage, 
regardless of which is their dominant language. 

O-language(s) used by bilingual aides not specified 

7o5 Cultural affiliation of teachers/ aides. pro.iect director and eyaluators by 
number and percent (llark all that apply) Specify cxiltural affiliation. . 

A. Teachers No. % B. Aides No. % C. Pro j. Director D. Evaluator(s)No. % 

. ^. ■ 

(inf);;f Anglo 5 75 Pomo Indian 50 Mexlcan ^-Ame rlca n Anglo 2 100 

C 70,p.l^^r~^ ^ ~ ^ — — ^ — — ^ - — 

Mexican- America n 1 25 Mexican- 4 50 _ ^ ^ 

^ ~" ~" AmSrTcah ~ ~ 



0-not specified 



7.6 Selection _pfJ'I:JtiT teacliers, frora JocaJLcp^^ ■■ . pace 

Ornot specified " 7.6 No. 

Number of N-EIIT progra:-.! teachers from local cormunity 

and % of total N-SiiT teachers. 



:2S' 



P 



7*7 Nimber ajid^Pr3)ojrti^n^ '''•7 

indicate specific percent on the blanl:, or ^ 

if specified descriptively, -7n ^ t 
l-few ^ P-^^ 

, A = teachers 2-some 
, B = aides 3-nany 

4- Eiost 

5- Eiore than half 
0-not specified 



^^"^ no.'s 



7.S' Teacher .Qualifications - Training prior to project . ^ 
rindicate number of teachers with each qualification, L-^ ri2_» 

^''''^^ C 70, p. 11 

U.S. -qualifications not spcifiea 

0-previous coiirses not specified ^ 

1. teacher raus'-.vmeet a specified level of l^^g^age proficiency on a^^^ 
standardized proficiency test of the non-Englieh language through 
vhich (s)he will instruct . 

2 teacher must meet a specified level of cororaunicative competence m 

^'"-"■"^'■the non-English language deteiTained by a structured inter\riew 

3. _l^previous teaching through N-I^'IT (in country where it -is a native 

language^ in Peace Coips) 

4. ^ previous teaching in local area 

5. ^"'cotirses in N-SIT language structure and usage 

6/^" " courses in N-E literatTjire u k T^rr* 

7. ^content (e.g. Social Studies) courses learned through li-iuli . 
8/''']^any previous education thi-ough N-El-IT 

9. '^ courses in teaching ESL 

10. 7 courses in methods of teaching N-KIT language 
ll/^^^'courses in methods of teaching content (e.g. mathjm N-mi 
12.II_3ertification in ESL 

13»™3ertif ication in teaching N-EMT 
lA. "4^"^ cross cvuLtural courses 

15..l5l3o^ses in the cultural heritage, values, deep culture of N-MT 
16." _ pother qualifications, specify 

g.O STAFF DEVELOHIEWT • 8.1 A NS 



B . T\S . • I* Po p. 13 

0-No staff training mentioned 
8^1 The. proiecj^. is_o^^ A. For For Para- 

gl^l^,25k j^yog-^P^ jjl J^i'^g^ f-Qlj-P^^^ ^7^P33^'I^'■^^^ profossipnals i. 

(roark all that apply) 

Pre-servlce orientation course for aides — I. P. p. 12 

, n,s. -Training indicated, but nature hot specified .y!!L_. 

^ . " 1-English as their second language . . 

2- The teaching of English as a second language__; 

3- 2 as thoir second language , ^ ..... 1.^. ____ . 

4- Th e teaching of X as a second language,^ ... . mmm 
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5-inore thaji half 
0-not specified 



no, 



7.8' Teacher (Salifications - Training prior to project ^ ^ 
rindYcrte Vumber of teachers with each qiiallfication; — rizIL'-^? 

, ... , ' given) ^ 

n.s.-qxialifications not spcixied 
0-previous courses not specified 

1. teacher laust meet a specified level of language proficiency on a 
standardized proficiency test of the non-English language tarougn 
which (s)he v/ill instriict 

2. teacher must meet a specified level of cortmmicative corapetence m 
^' ^' the non-Snglish language deteniiined by a structured interview 

3. _l^previous teaching through M-EriT (ir noun-*:!- .iio: . is a native 

languagej in Peace Corps) 

.4. 1^ previous teaching in local area 

:5.. courses in N-HIT language structure and usage 

6." I* " courses in N-S literature ^ 

l.'S content (e.g. Social, Studies) courses learned through ll-n^rr 

&J ™any previous educati$>n through N-HIT 

9. _ courses in teaching' 2SL 

lO". '"" courses in method;!, of teaching N-SIIT langi3.age 

courses in methods of teaching content (e.g. mathjin N-3'iT 

12,_ certification in 

13/7 certification in teaching N-SIT 

U."i..Jp3n€3s cultura]. coo'ses • 

15, 5 courses in the ctiitural heritage, values, deep culture ox N-^-li 

16. ^ _^orther qualificatipBs, specify 



8.0 STAFF BEVJSOeiSNT ai A NS 



B rvs Ii.P- P-13 

0-No staff training mentiOTi^id 
S;.! The project is off ering; tramiing, gbr teachs:^ A. iFor B. For Para- 

§nd^./Qr jjaragrof cssionals t he; :^ oilowiJi/r^;:areas> Tes^^ professionals » 
(raarlc all that apply) 
?re-servlce orientbat ion course foir axSes — I.Pv p.l2 y 
n.s. -Training indicated, but natHsre nent; specified y^^^. 

1- English as Izbieir second language . 

2- The teachings 'Of English as a secondi;aEang\iag:e__^ 

3- X as their second language ^ ^. ^ 

^-The teachiisg of X as a second language ^ , 

5- Hethods of iteaching other acadenic S2bjects\_ . 

6- iiethMs of teaching other academic ssibjects 

in X language ^ 



I -U2^iJ^5, 6,7,3,9, 10 
8. ^ State d goals teacher training are : 8,2 ll 1,2,3,4,6,7 ,8 , Students 

" 9^,10 ^^-I N-EMT II EOT 

1- Understandin^i: of socio-ctiltm'al vallnaeS and practices oi'_ 

2 - Cross -cultural trainin^^^ . ^_ 

3- Seiisitivity to ^thnocentricism and, JUncuistic :snobl3ei-7/ 
ii— Awareness of the soci el-emotional dt /elopmeivu^ . of _^ 



5-StraiSi'e^r^ies for accomodating the difS'erent learning: 

stytes of Indiian & Mexican-Am.erfec:an children ^ X_ X i . p ^ • p ^ 13 

S-Strate^ies for cognitive development of" ^ y • • • 

7-Strategies for reii>fprcin^, self^s^em of^ 



8-Methcfii.s cross -cultural t^fa^<ahing 02* ^fee aching the, 
Ipiculttiral conipoBent 



9-?oMgl§Lti.on of pupil, perforcfeice oh jecfeives 
16-M€^la§s of evaluation of pujg^il perfoCTmnce dbji^^v^ 



"X 




X 


X 




X 


X 




X 


X 




X 


X 




)c 


X 




X 


X 




X 


X 




X 


X 




X 


' X 




X 


X 




X 



ykM. specific courses if giv^sn (or Xerox and ?i^t^t2^) • 
FRIC"^^^©^^"^^^^ on perfori^^ance obj • Seml^sr on Native American Cul- 

ki . M^ >es S4a€^ of Culture 4 fi%mmunlty Defrelop2ft^:^«^ii 5. Migrant Ed. Sumier 
Progr^ 6* ike arning Centers 
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8.3, tfe thpds of J^eacher Training : fe.. all that apply) 3.3 1,5> ^ 

1- coTorses 

2- experiential, teaching supervised by master teacher 

3- V7orkshops where teachers offer suggestions to each other 

A-use of video-tapes of teachers for feedbacl: oh how they are doing 

5- cross-cultural sensitivity training, t-groups 

6- interaction analysis (e.g. Flanders system)^ 

7- other (specify) 

3 .4 Prp , 1ect pro vj^s^released tine to jbe^chers. and paraproff esion> 8.4 1 _ 
als, for joint lesson planning n 1->yes 0-: not mentioned' 

S • 5 PlPject^^ovides^ .P_arapr of as s i.onal s to. receive course credit 8.5 1 
• iSiS^^^en^^^ l^yes 0-not raentioned 
How? (specify) ^ 

^•6 Paraprof e s s i onajj s_rn]^ 2 8.6 2,3,5,6 

1 - teaching v;hole class 

2- teaching snail gi->oups 

3- tutoring individually . " 
4.-clei*ical 

5- conti^ibuting to hi Jultural component 
how ? . 

6- lialson idth parents^ ' \ 




8.7 teyjing^^ 8.7 A ^ii 
(mark all tiiat apply) A for teachers B for aides b*~17#- 

0- not specified ^ 

1 - University faculty II ' 

2- project*s ilas tor Teachers " ZIIl 
3~project*s teachers 

4-other (specify) ljL_ 

aides & paraprof esslonals .~ — -^^^^ ^ 

8.8 Number and Proportion of personnel givin^jbganher training^ who 8.8'' 2* 
are;? " 2"^ 

1 - bilingual 3] 

2- bicultural 

• 3-N-EiiT (specify background) 

8.9 Tminin^ is T)rovide_d_g 8^2 

1 - during a summer session '"^ — 

2- during the academic year 

3- other (specify) 

8.10 arte n t of training: Q 10 \ 3^ 

. '* 2 (indicate no. of hours) * B'53Sl6 

A1-a£ppro::imately equivalent to a .5 J^'Z^^ v/eeiay(pre-3ervice , 

college course 6 monthly course for 7„ 

2- Eiore tlian one course 7\ bi-montlily aides) 

3- less tlian one course I. p. r> 12 
^-oiiier (specify) . . ^ . 

8.11 8.11 ^ 

if specined desVrip'Svely, indicates * ^ * 
-0-^not. specified . _ 6-!nost 



^•5 Project oro vides for p arapro fe ssibnals t o .receive coTorse cre.dit 8.5 . 

towar d event ual certification : 1«yes 0-not mentioned 

How? (specify) . . \ ^ 

8.6 Paraprof e ss.ional ^ s. rols ; 5 5 > 6 

1 - teaching v;hole c? ss 

2- t caching smll groups 

3- tutoring individually 
^--clerical 

5-contributing to bi cultural component 
how ? \^ ^ 



6-liaison v;ith parents 

8.7 Trainijig^fo^^ 8.7 ^^]rji^ 
(marlc all that apply) A for teachers B for aides B. 

0- not specified 

1 - University faculty ^ 

2- project's lias tor Teachers 

3- project^s teachers . 

iV-other (specify) , . . X. 

aides & paraprof essionals no. $5 

8.8 Numbe r, and. P roportion of personnel giving, te^ training, who 8.8'' 2 ^ 

, 1-bxlingual — 
2-bicultiaral 
• 3-N~2iiT (specify background) 

' 8.9 Training. i.s •oroyideds . 

1 - during a summer session 

2- during the academic year 

3- other (specify) 

8,10 Site nt of train ings S.IO A, 3 , 

* ^ 2 (indicate no. of houi^s) B5_X«6 

A 1-.appro::imately . equivalent to a .5 veeliy( pre- servi ce 6 

coliegG' course 6 monthly course j?or ^ 

2- more than one course 7 bi-montlily aides) 

3- less than one course I.P, p«12 
^--other (specify) 

. , , * no, % 

^•11 N^ber. and Prppprtipn. of ^teachers .attending.^..t.r a i.n in ^g 8.11 

or? if specified descriptively^ indicate: 
O'^'not specified 6-most 

1- 100^ 7-'many 

2- ^iiore than 75?^ Srfew 

3- 50-74^5 9-other (specify) ^ ^ 

4- 25-50/. 

9 • 0 TSACIIERS « : ATTITUDES 

9.1 Te.ach ers^^ at.tit udes. _are. ass ess ed s (Mark all that apply) 9*1 

0- not mentioned 

1- to H-31T language or dialect 

■ 2-to N-Ei^IT students - expectations of achievement 

3- to .H-SiT culture 

4- -prior to participation in bilingual project 

5- after project training 

' S-af ter participation for a period of tiiae in project 

Q 7-through a questionnaire \ " • N/'"^---- 
ERJC 8-other (specify) 
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10.0 STAFF PATTEPJIS 

10-1 Staff^ajbtems; (narl: all that apply) 10. 2 Staff: 10.1 

0- not specified l-biiingiial teacher 

1- teaan teaching teacher 10.2 J^llZl^^ 

2- cluster. teaching 3-bilingual coordinator 

3- shared resource teacher - 4-aides or paraprof essionals 
A-other (spr-cify) ■ $-consultant psychotherapist 

or giii dance counselor 
6-other (specify) 



10.3 iWera^e. nuiaber of pupils jper class g 10.3 
O-not specified ^ * — ~ 

10.4 illki^era^niBi^^^ ^0.4 ^ 

0-not specified ' ^ 

10.5 Ay.erajre, iiUg-Aher, ,of, R-lilT or b_11irigiipl ^ irlps for p^r^^ 10.5 ' 

ilJ-"of essionals )/per^ clas i 

0- not specified 

10.6 Special^ a id^^^ ii.aS^l£.i5osi 10.6 JLifi^' ^ ^ 
lL?.J3iens 

1 - -individually by: 3-teacher 

2- in small groups 4- special remedial teacher 
0-not specified 5-paraprof essional 

6- parent tutor 

7- older student tutor, 

8- peer tutor 

9- not specified 

10~no special help given 

11.0 INSTRUCTIONAL GOIIPONENT ^ DUllATION MW EITMT OF BILINGUAL COMPONENT Y«^<^y 
11.1 Duration of Bilingual Education (policy) I n 11^- 

N-SClan^jge_; va^^^^ ,12 jjOiM S DOi: xC Wll 



Uark all that apply) UEj^jp j^^^ j^j^rp 

0- not specified hov/ long ^ ^ 

1- as the alternative language of learning 

i*'or as long as desired ■ 

2- as the raediuiji of instruction for special . 
subject natter (e.g. cultural heritage) 

3'-only for the length of tiane necessaiy for 

the acquisition of sufficient English to ' ' 

•pei7iiit learning of acadenic content at an 11.1 I n 

acxjeptable level in English . Ij 



III 



\ ■ ■ . 

11.2 iiw^HL^earA..lqes..jo^^^^^ ostmal for instruction 11.2 

0-not OETitioned 
Q if foi- a. particvilar nur.iber of years? 
ERIC 1 2 3 A: 5 6 7 8 9 10 



0 



0-not specified 

10.4 ^J?^9:S§*.I![}@l!^^ 10*4. £ 

O~not specified " ' ■ ^ 

10.5 Ayerag.e pirlpfi. Xor.j?ai::a- 10.5 2 

jDr of es sionals) per, clas s 

0- not specified 

10.6 Sp^cial^ aid,e to^ pupi^ difficulty in learning 10.6 -^^^ y^^^ ^,? 
is^^giveriJ 

1 - individually by: 3-teacher 

2- in sraall .groups 4~ special remedial teacher 
0-not specified 5~paraprofessional 

6~parent tutor ^ 
7~older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 IKSTriUCTIONAL COilPONENT - DUl'lATIOlI iUJD S}:TEI]T OF BILINGUAL COJIPONENT Sec Y^^^"^ 

C|Cc - D 

11 .1 Duration of Bilingual Education (policy) I II II-j^ 

, E~?l^IJ-a?aiajge_^^ UOM a DOi: £ mil 

(mark all that apply) jIEMC Elvff MEMT 

0- not specified hov; long - XXX 

1- as the alternative language of learning 

for as long as desired 

2- as the mediiuji of instruction for special ^ „ 
subject natter (e.g. cultural heritage) 

3- only for the length of tiiiie necessaiy for ^ 

the acquisition of sufficient English to 

peiTiiit learning of acadenic content at an 11,1 I 

acceptable level in English H*^^ 1. " ' 

1 1 • 2 How many .years 5lpes. ^JPjAcjL^stet^^^ op tjmal^ f^^ i^styAption 11.2 „ 
: for . IbS.^Ljg^oy-P. thr ougii Il-H-IT ^ i^i^^age. tV c on t in^^^^ 

0-not mentioned 

if for a particular nuraber of- years'? 
1 2 3 4 5 6 7 8 9 10 

(if specified in ternis of a condition, please state it - 
e.g. "if a ohi].d begins learning in IT-Sl'IT and English in Pre-K^ 
N~EIIT instruction should continue tlarough high-school*') 



Duration of Bilingual Education (in practice) (llark all that apply) 

11 Second jAiT^a^e^l^ which grades 11.3 I 

. codes C= N.A. (if no EtiT) II " ]^4^' 

for each group N.A. Pre-X K 1 2 3 4. 5 6'' 7 8 9 10 11 12 
I n-E BOM y 

iiEDou ^'^^ "2" r T '^'^ ^ ** 
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5- 01)^*ectivcs . - ' 

Thr, objectives of the program fall into two categories: academic and 
social-pcychological*. Both con;pc=nents have as a goal the eradication of 
cultural barriers. A sense of their ov/n and others' personal worth and an 
■ -appreciation of both their ov/n and another culture are our aims for each 
chllde Jn the case of the Mexican-American-Anglo component this extends 
further to. the growing ability to understand and'speal-: the language of the 
other cult\3re. ' ■ . ' 

Throughout, this planning year >7e have been ODorating v;ith two 
educational biases. The first is a corn'r.itinent of individualized inctruction, 
to reach each child v/here he is and v;ork from there, " emphasizing personal 
growth and development rather than comparing achievement to others in the 
class. The second bias is a belief in the funcrarr;ental importance of • 
language arts to all mental development. The grov;th of children's^ ability to 
. think if. fntimately related to their ability to use language. As children gain 
control of ;v;ords they arc- able to r.ovo into p. world of ideas and meanings 
and they are able to express more adequately their attitudes and feelings.' 
V;>> believe that experiences and materials which can stimulate children to • 
think analytically, critically / creativc-ly and intuitively are mandatory 
Pp9p-,ents of an individualir.ed curriculum. 



7o.v both KLnclorrarton cl«v.:-.soo uhorc will bo u nt'-'onr rea^linr y'rullnnr.-' 
o:<|-.on:'i vc v.'ork on cicvr.'lop: r./'* ::*.oto)* co::i:>otcnc i o:' . ilo'/oll C . Konart' :: 
V.or.k, I.cpvnor in i^no CM n:-; roofn t *rcpo r I.;-; nbout tho many o:-:pcrirnontr/ 

'• iiirh floi.-: )?!.;hr;\i-.c hov; intiMatcl:/ connof;tcd ::iotor conti-ol i;;. to rncnL-jl -kilD.rj. 

ff'/'l -Ihir. inny be of cr^.pocia" value To- tlie Nntivo-Amoricnn co:mpor.f:n j. , Tor' 
r.1 thoii/r:] v;c: -lavo found no vcrifiablo r^^ocnrch on tlio matter, r.oirie of our 
I'Ln^^^nvrnrton teachcro have noted that the I?ir:ian children often are lor.c ckill- 
ful i.n muscular coordination than other chil-iron their carrio a^e. V/e have 
i:tiaiv:c:; tl;- Ganta Clara Inventory r^f DrvelopTiontal Tanks and'the Frcctiji 
;:at.?r::ar. ar. v;ell as Kephart in devo?.opins the Kindergarten progroT.. In'' 
tViC Morn can-. American kinder/jarten early, faiidliarity \v'i th the\-.oundr. of bot h ^ 
'l^^lju ro-}^ v;ill-^''providQQ , especially through the uce oi^songs and j^a-COo, a"nc ^ 
t:.c children will be encouraged to teach each other through the structuring 
of oituations where this will occur naturally. 

1.) Specific Academic Objectives for the Native-American Cor.ponent 

a. .^ Be able to J3peai<: in corriplete sentences* 

b. ' Tell a short story from personal experience or as su^c^^sted 

by a picture. 

c. Tvecognir.e the eight basic colors by name 'in both English 
and Pomo, 

d. " I^ead and write the numbers to ten. 

e. Count to thirty in English; to ten in Pomo. . . 

f. Know thefour basic geometric shapes and be able to dis- 
criminate betv/een different sizes. 

- / ?:now the elementary facts about Pomo Indian life in this 

area before the advent of the v/hite settlers, and a few 
phrases and v/ords in the Pomo language. 

2) Specific Academic Ob.jectives for the Mexican-American Corr.pcncr.t 

a. Be able to spealc in complete sentences in thrrlr firrt lan3u<-:^e 

/ b. Tell a short story fT-on personal experience or pictures in 

their first language. 

c. Understand sinsplc classroom directions in both languages. 

d. Pecognise the eight basic colors by name in both" langua^oC 

e. - Eond and v;ritc the nurr.bcrn to ten. 



ror ciiildron in the Kexican-Amcricon component v/hosc first lan~^uar;e is Spanish, 
rcndiiiS rcadinoGrx activihieo will be civcn in the laneua-e. v/horr chi1,'-on 
aro^.luent xn both lanci-'a-os, parcntrj will be a.-?kod which lano-ur.re they ' ' 
rrc. ov_ their child to learn to rcae/ fir«t. In borderline ca:.er or whr^-c 
cnxld 2.tynot fluent in either lanfruape, preference v/ill be given to C^anl^v. 
un^cco the parents: perfer it oth<^Tvrice.; '•' " " 

^ ' "^"^^ I'Qarn'er in the C lar.sroo^, Charles Merril,- Inc. Cleveland,' Oh 
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f. Count "t.o lor. in both Ic^r^c^^K'^f^^cz y to thirty in thoir rir;:t 

rr. • Know the four ba.'jic coonciric ;;hopcn in both Inncuaccc 
and be able to dintinc-i-l^^ different rdzcc. 

Tn both cor.TTonents v;ork v;ill be done v/ith the alphabet and letter round:;, ^ 
s-^^-nin^, ondinci and rhyninn;, but ther.e are not to be an expected c.cco:r;plir:.h- 
-.c'nt at the Kindergarten level. . • 

7) Specific Motor ODjectives for both Conponents 



Uce of toolc: ^cicGors, paint bruch, crayons, pencil, 
hamnfier, sav/, vice and drill. 



b. ■ Skills:\ ,1uir>p, ckip, hop, callop 

walk the balance beam 
bounce and ■ catch a ball 

step over a board without knocking it dov;n 

jump rope 

turn a Gornersault 

k) . Social ObjectiveG for both CompcncntG 

a. UnderGtandc and follo^v^s directions 

b* Completes tasks and puts materials av;ay 

c* Observes rules of the room . 

d. Can be self-directing 

e. Kespects rightr. of others e. g. wait their turn 

f. Participates in class discussions 

Shares experiences vjith the group 
First Grade (Mexican-American component only) 
1) Academic Objectives 

Children will be tauriht to road and write , in their firct lan^ua^o. 
c'.ocond languar^o will bo introrlucoa in written form only after verbal 
^•on-.r-toncy is obtained. The dccirlon as to which lancuago should be taugli. 
In cas^G where there is .no pronounced difference in speaking ability will be 
-rjOc in consultation with the parents as discussed in the section on tnc 

Kindergarten. ' ' . n 

Our goal is to develop each child • s ability to express himsel. to 

lirto- and comprehend, and to enjoy reading. 
Specific goals ^are for each child; 

. a) to be reading at. first .grade level in his first langxiage 
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'to bo :,hlc to undcvr.tand .'.;ir.iplo rcntonco;;, in hir r.ccond lancua-e 



c) ror,non-5 in r,inp].c corvr.-rr^.itional situntione in h-: r. roconn 



to be. -.ble to v.-ri to the r.lphabet in aanur.cript, lower and unT)er 
ca.'^e, m the firot language. 



o 



) be perforiiiinc at ^radc level in mathoniatics and r,cionce' 



f) ° toj^eop time to mu.sic and differentiate .oimple rhythmic 

P.J "Motor iikillc 

fjrorrro-i.ivo body control will be taught. By the -nd of' 
t.ic year otuaentc= v;ill be expected to be able to: ' 

a) walk the balance bea-n, for^vard, backward and sideways . 

b) Turn forward and backward somersaults. 

c) Skip rope individually. 

d) Jur.p rope when turned by others and adjust to char-es in tenpo. 

e) Climb 

f ) Demoni-,trate ability to use workshop tools safely and correctly. 
3) -ocial-paycholqo;ical Goals 

a) A sense of personal worth on the part of each youn-ster. 

■b) An acceptance on the part of each child that school is a T,3ace 

of ^n.eres^ wnere he can be happy, share his ideas and cr-^eriencos 
and learn new.- thingrs. v-.-ui,- j.t;.ioeo , 

Sixth Grade ■( Native-Zimerican only) ' ■ 

1^ j*cadGmic Goals " ■ 

•a) Children will have increased their ability to read with u-de-stand- 
in,-^ and precent ideas derived fro:7; their readih-'- both c -aTi y 
and in written forin. ' 



Children will be perf or^ning -at their grade level or closer to 
at Jmn at the bcrrinning of the year in mathe.Tiatics, scienc- 
and .social science.* ' 



c) i^oth iNativc-American and Anglo children will demonr-tT^ate a 
xnov.'lr-dn;,^ and appreciation of Pomo Indian -culture and mo-c 
broadly, an. understanding of man's relationship to his ' envl ro--ent 



^._.:s in a-lcrritiir.ato project goal since a major raison d'Stre of th^ tnt^l 
.^•i.incua. Program ir to counter the historic tendency of ninority chilc^rcn to 
.......X ...urthcr and further behind their classP.aton. However, the flavor tho 

?;r;.:'?;S^ir^iJi?'lrr°"'^"' "l'^,'^^ hypothesis that children will 

develop.,ent at their own natural pp.ce so that there will bo 

ERie^^'-^'^i^'^ "^P"^"'^""'^" ■-^'"'^ ^^'^ ^-'^-1 satisfaction of 
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'11.4.. JQie ciJjrxexit project y^ill be.. linl :ed to. a, future. BilinguaJL. 

----- 0" not^ * gradeV ^* * . 14. Voc, 

code; (if no Sirr) mentioned A -^3 Z+^-S 7--9 10-12 13-c611oge training 

I iX)n _ X. .... 

II v^-JX/i ]i2?r _ X _ 

III 2rWn/m-w'Z', 'Zl x\ ,1. \1 

codes 13=College or University (G;,her professional training) 11.4 I ^ 4 

H-Federal., State, or Private Vocational Job trarzing '^0 „ 

II .£™^ 

11*5 Se.cpnd_ laii^age. learjiing^XP^^ ^^-SIJ-^A-APPIIA^J^^ A'fe^A?A'ts, is. 11.5 Ip, ^. 

VfS>2?S^^P^^^l?¥9^^\ EF.^^^J 11^ ^ 

00 if O' not grades 
code: • no SlT specified 1 2 3 4- 5 6 7 8 9 10 1 1 12 

II aiT * _ X _ _ 

' IIX N-.H'fr/S Dom _ X^ _ 

11.6 Learning, in their native. langua;>-e, for Npn-Ii^glisli dpiiLinajit 11.6 __J^ 

students is^ px^ojected thzpugli jgrades 

0=noT^specified/Grade 1 2^3^ U 5^ '6 7 8 9 10 11 12 

11.7 Tlie araount of instructional time in and through their native language 
per day for N-SIT students \7ho are K-E dominant is 2 

codes O=not specified rFnath s = science ss = social studies 

11.7 11.8 11*9 

iiin* per day Total Min. per Subjects taught % of time per day of 

of in3tiniction day of any in native lang. instructici " " 

through H-JSCT, instruction. .... ^ feloughJJrMS j 

Bt>eK \ I ; .all^^.^_ ,.??eji _ ^ Jlg^ ^ 

1 i . : .^11 I..J -..m 

2 : ^ ■ _ . i-.2 _ . . ^ 

^ , . . ^ ^ ^ - ^ ^ 

6 *iz 1?*^.*..' iTirz^i iri^fiz rriz ' 11 rAiirr.'.!!^ 7_ .. .. 1 1 .6. ..... . ns. — j 



9 _ ^ . . / !..9. - 

11 •^^••^•^^ - - -f ^ ; -ji^ • 

12 ;Z "^z*.;.7ry*^ ^ * * * L*.^ \ . . . . '.1 i^r^* * '.7 . \ 12 * ^ ; ; z!^''.^!." n^zi 

11.10 The amomt of instructional tiae in and through their native language 
for H-SIT students who are English dominant is: ^ NS ' 

code: 0 = not specified N.At = not applicable^ no K-EtIT, E doia students 

11.10 11.11 11.12 
liin. per day Total ilin. per Subjects taught % of time per day of 
of instruction day of any in native lang, instruction 
O .Uixpi-»^..M.aL .....in^AmotiPA... .... ^tlirpugh N:.^^^^^ 

1 L...NS • J m.....:. Ji ...J^s ....... ....... 



11.5 Second iaiijiia^e. learning fpi\ .Iihi£lAsh„dpmnan't. .stxidents. is. 11.5 lo. 

00 if 0 not grades 
code; no SIT specified 1 2 3 4- 5 6 7 8 9 10 1 1 12 



II X 



111. N-SfT/E Dom X_ . ._ . — 

11.6 Lea rnin g, in. their na tive_2aiiguage^ dpiiiinan t 11.6 ^ 

students is_prqjected through grad.e: 

O=not specified/Grade 12 34.5 67 C9-1011 12 

11.7 Tlie amoimt of instructional tine In and through their natiJve language 
pel- day for H-SiT students who are H-E dominant is : 

code: O=not specified nFiiath s = science ss = social studies 

11.7 - 11. G 11.9 

ilin. per day Total Van. per Subjects taught % of time per day__of 

of instruction day of any in native lang. lnstn;.atic£i " 

through fT^aiT ins time tion , tiSPi^^h-lbffi : 

BeeK 1 _ _ ; _,Pre„K._„.ia 

1 ' i-.. .jail ...1.--- -..m 

2 . - - 

7 j::::izi; ^ , - ..^ - ■- 

10 .) i MP. : 

11 r ' ^ ::. : \^^ : a 

12 ■ - 

11.10 The aaoujit of instructional tijiae in and through their native language 
for H-SIT students who are English dominant is: ' ^IQ 

code: 0 = not specified M.A. = not applicable, no H-ErIT, E dom students 

11.10 11.11 ' 11-12 

iiin, per day Total Ilin. per Subjects taught % of txme per day of 

of instruction day of any in native lang. instruction 

.tliroii^Jl-Jii.3'. „Ans.tjmt4.-OA tlir,oug.h N-aiT 

EfieK L IS i ^- J MS i f'f?. y\ ^^--NS -J 

1 • NS • J N§ 1.1 



2 ■ ! ; 2 

3. ' : : : : ; : b 

^ - \ ; ^....^ - - 

7 :::::: :: : : ;■; : : :;; : :: : : :.! 7 

8 : ! ■ ' .8. 
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11.13 1 -Program is_ 0Eie-*.w^ - or^r non-English liother .Tongue 

students XamsMcline N-IZ~J-English dominant) . English 
iiother tongue stviilents not receive instruction in 
a second lasgusgc 
0-no Snglishilaii^s:' tongEs;:students <~ t Vr.r^,,cxa? 

a- 5oH, EK T &«a .(ti. cMt stadenVs receive ^icxxoa Uarp^u-cxge. 
11. U The mount of JsHtrr^ctional time in and tlrrough their second language 
for pupils v/ho are native: spealcers of English is: 

code: 0 = not specified N.A. = not applicable, no English ilT students 



1 
2 
:> 



11. U 

ilin. per day 
of instru-ction 
tlirou^li K-EiiT ^ 

[J. '/.IIS 

■ DIS. 



Total min. per 
day of any 
.„ Jlps^ruction 



U 
5 
6 
7 
8 
9 

10 
11 
12 



1 US-. 



\ 



11.15' 

Subjects taught 
in native lang. 



11.16 

% of time per day 
of instruction 
^thrpujih N-E?ffi 



{ '''' 

16 



!5 



10 
1.1 



12. 



. .MS.. . 
...HS. 



NS 



11.17.1l5a„^ 
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11.17 ljtoi„or ^.separate. 1 bj. teacher ..and/or aide 

in the classroon (marl: all that apply) 

' O-not apaclfled "^^-"S"^^ "^^^ ^« ^^-^^W in a mixed .Ituatlon^^ 

1 - languages are never-mixed by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher^aide 
and pupils during at least one portion of the school day. : 

3- the teacher uses one language exclusively within a class period; 
pupils .are allowed to use either native or second language* 

4.-the teacher uses only one language; however, the aide or para^ 
professicaaai^es another during the saiiie class gieriod; students 
nay use -^S^fiTJ;- 

:5-the teacter r^^nfortsss any conversation initla*^ by the child 

through iiie?: use of ■ a&ichever .langviage the child..J!^s used at the time. 
6-constant :matjSg language to another iiy teacher during 

lesson. .-r X n + 

7^the teacl2SEr. .u^- Enpish and the paraprofession^. then translates 

the saiae iaate3:^al fcn:^W--aiT pupils. 

S-other (sMmarse) 




A.in. per day Total nin,- per Subjects taught of tine per day 
of instru.ction day of any in native lang. of instruction 
tlirouirh N-Tirr_ . ^ instruction thrpu^Ii N-afT _ ^ . 



1 

2 



U 
5 
6 
7 
8 



11 

12 




3,5,6 



II 



0,70, p.20 



1 - languages are never nixed by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period;; 
pupils .are allowed to use either native or second lang-uage. 

4- the teacher uses only one language; hov/ever, the aide or para- 
professional uses another during the saiie class period; students 
nay use either. 

5- the teacher reinforces any conversation initiated by the child 
through the use of i/hichever language the child has used at the time. 

6- constant switching fron one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprof essional then translates - 
the sariie material for N-3IT pupils. 

8- other (suBiiiiarize) 



12.0 riSaHODS OF SECOND LMGUAGE TEACHING 5«<i- i.eftc/^ /l **-"^ 



1 - Audi p-lingu habit skills or behavioral approach. Snphasis 
on coniTiiuni cation. Includes contrastive analysis of sounds 
(units) in both languages by teacher and students, student 
repitition of tapes and/or fluent teachers^ model sentence 
patterns until responses are automatic . > Structural drills and 
dialogoies are systematically presented. Includes direct as- 
sociation between object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive- 
generalizations dra\m from e^camples. 

2- Transfprm 

Acquiring an ijmder standing of the structural patterns or 
gramiuatical rules of a language. 



(ilarl: all that apply; some projects nay use a combination 
of methods) 



12.0 n^Pa. 
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T^ittiiihf^ Kethodology and Procedure ' 

|. Ir. the Hexican-Ancrican coriponont class' the opening exercicca v:ill 
V/O conducted in Spanish rjid Englich on alternate day.'c: and oiinple 
c?Lar,rroorn f ori-naliticc and dircctionr. v;ill bo given in the- lar.j^uane- 
cf-thc-day, r.o that all children v/ill GOon respond to ''Buenos diar)", 
"everybody pleaGe ait down/' ^'rlora de jugar^', "clean-up ti:r.e", etc. 

-2.. I- thio c-oT.ponent ' s clasr^ Gonsr., dances and musical. Ea.-nos in both 
lan^uac^'*^ v.dll be extcncivbly employed to allov: children repeated 
opportunity both to hear and voice the rroundr, of their cecond 
--r r;uai^o. V/c r,ec this ar, a c^od to integrate- the tv;o lanrraase 
*-.pca>.ing groupc in joint -activities. 

3- /'or both corponents there v/ill be a daily period of fron: iMve to 
fifteen Tjihutes of motor-perceptual activitioo that v/ill fulfill 

r'jpple^Tient the phyr.ica.L cd:;c:ation pro^^am. It v/ill bc^in Mt 
• ' vory bar;ic level and rlcvolop. in a structured r:.anner. Ennhacic 
'-'ill be on individual irr^provcment rather than ' competition., The . 
o'.ctivitieo are ret up ::;o. tl:at ao the children are devclopi-nc 
r'^oator phy/3ical coordination^ they arc also reinforcing their 
loarhins'of colors, shapes and sizes* 
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Cv5:::r>onor.t:- .the Inventory Dcvolop'.icntnl. 



con*. 



CO 



5 



7- 



t. 
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tho -ant.-v Clam Jchooi Dir-.lrfct p.nd Fro.-;t-:.!: c:tcrci:v;r- wi.ll bo 
..'■-o to dGVcloii r,:otor coordinntion in dr.i'vir.G r.r.d v/ritin/j; , .pi'.ri 
•"•r-1 bo a p.irt' of the dc\i]y proi^rarn. 

-^...Vcj'arn -torics u.ood v.-ill bo pcrir.ent to the cor^oor.cr.t concornod. ; ^ 
■.•;rtho I-!c:<ican-AncricD,n cL-.n^, dual l^.n-uace editionr. will bo utix-.c-r-.. 
•r-^ari.-c fitoricn and fairy talc: translated froT. the other loncuar-.- into 
►Cir ov;n vdll introduce the childror. of each culture to tho back- 
ground of the oth'jr. 

^,->r the Native-Ar.erican cla^^^-, books and ctories v/ill be nado from 
^o-.D r-vths for use" at thin level to riupplement the regular rcadm-s 
r.r.d again provide a basic for knov/ing more aboxit the cultural 
backcround' of .-.one of the students. 

In the Mexican-American claf.srooni v/e v.-ill be teaching in both languages 
ai; much an T^oGsiblc, .".ince true bi-lincuali.'3m is our goal. Lc.nguagc 
•.'ill be taught in a ni:.:'..-d r-it\:atij2 ii. everyone learning both Spanish 
and Snglish^ Parallel language' locoon plans and patterns; of teaching 
di^c'lo^nod bv the State of Michigan Department of Education for 
Bilingual Curriculum will be ur.ed as a base plan. ^Other r.xibjects 
v/ill be taught in both languages as much as por/:;ible. 

Aidos v.'ill malce out monthly evaluation rheett; for each child. I'his . 
v'in include a taoe recording of their proflciency.asmoacurea by 
vocabulary, articulation and fluency, in, their firnt language and 
Y'horc pertinent, in their second language,, so that, we can have a 
.-casurc of how each child is progrecsing. 

•/e want to -clnforcc and footer the natural openness., responrivoness 
and imarrination of children at this age level, so we will utilir.c 
r>-or)-^ and .'o.nrticir^ation tcchninues such as finger playr:, opcn-cno.cd 

' ... . . . g^^^ situations 
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.-and-toll , 



otnrv tolling, pets, dramatization, 
and pictures to encourogc self expression. V/orking m email groups 
will' also ocfcr opportunities for more children to speak and for 
those who are shy to feel less on pxiblic display. 

in the latter part of the year the language master and t£\pe recorders 
v/ill be used in further reading readiness: activities. 

Various walks and field trips are planned to tic in with classroom 
activities and. discussion. 

Celebrations in Pomo and Me:<ic.an culture will be made a part of the 
lesson structure in addition to the attention now given to American 
.holidays. Where the two relate, explanations will bo oriented to 
Gho^-ing that each culture of fers_ valid way. of looking at similar 
phcRornenon. i ' . 

.The classroom will be arranged informally, with activity areas and 
crourh otion snace to allow, for flexible arrangement. Activity 
aroas wiil include library tabic; woodworking bench; painting corner; 
table for puszles, beads, crafts; a corner for nako-boliove with 
costumes and ^r ops for house-keeping; and a building block section. 



-?.0- 



Grndo ( Mf?xic?in-A;noricar. coir.panent only) 



ccc!c~lc Area 

) It. in plannerl to bri-.fr the r.-pecinl tochniquer. uc-unlly linitocl 
to rcndir-r. clinic u.-o into the clar.frroon : 'lanprua^^c mastorc, 
tape rccordihcrr:, the "^-ullivan r=oricr., etc. 

) There v/ill b.- p. d-?.ily read-aloud time v;ith i rcur r.ion i"ol ■ o'/rl rr 
Tar prronp:-. in pach lnn=;;ur.,to. "atcrialr. read v.'ill inrlutV it^-n- 
flicar-cd to fill in the con---.n cultur,-:! ^nri thai Ko .-n can-A:r,rn'^ic.ir. 
chaldron .^o Oi-tcn reveal r.-f:ardinr^ r,torier "all children are fa":)! 
v;ith". By the end of the year children will be rer=d simple 
bookn in- their second lanp;uaGo an v/ell, with the discur-.r.ion 
.^till conducted in their firr:t lancuage if noccnnary. 

) T^nch-teach f^amer will bo utili^^ed for Enclich and Cnanir;h 
npeakins pairs, ar. \-fe plan to have the children tco.ch each 
other, and also help devise and refine v;ays in which thir. can 
be done effectively. 

Each of the first graders v/ill be "tutored" by a sixth grader. 
The older student's role is seen .as similar to a "buddy" and 
the program will be planned in such a way that Ke:'ican-Americans 
and AnfyloG are tutored by a child with an other cultural 
background. 

To a great extent as possible children v.'ill encouraged to 
progress at their own pace. V/ith tv/o aide.^ v/orkinc-"with each 
teacher it v;ill be possible to give more individualized 
attention than usual. 

As in ^the Kindergarten aides will make out monthly eval^Jation 
."heets for each child. This will include a tape '.vecordin.- of 
their proficiency, as measured by vocabulary, articulation 
end fluency, in their first language and where pertinent," 
in their second language., c-q that we can have a measure 
of how each child is progi-eGsing. 

As in the case of the Mexican-A.'Tierican kindergarten, the 
opening exercise.-, and clansroo:^ business v/ill be conducted 
in alternate la.nguaces .eacV day. 

There v;ill like^/ir^o bo extensive iu;e of songs, game.- and 
dances in both language:: in which all children can parti cio.v to 
from the very start. 



Mathematics instruction 'will be given in small grounr. in tho 
children's first language. Initially thi.-^ will also be true 
of Gcienco and social .r;tudies. T^ater in the year woeJcly units 
in the:;e tvvo nrea.-^ v/iTl bo prcv^ontcd, two dnyr. in r.paninh, 
tv/o days in English, with the children mooting in ."-.mall groupr 



the- fifth clay for participative review in their firciit lancuacO 

j) The clasG^'coni v/ill be arranr;cd a;* rle??cribod for tho kinder- 
• Earton, \/ith activity areas net up to allov/ for flexible 
utilization of the npace. 

h) AIgo as di?icusccd ir. the kinderc;arten r,ection, holidays or 
seasonal celebrations frorn the Hexican-Anorican and Por.o ■ 
cultures will be included in the instructional program, 
u'ith crocs cultural similarities pointed up. 

Zocial Psjrchological Area 

"..'c vill attempt to meet the need for enhanced self-esteem on the pari, of 

a) Structuring activities to provide repeated opportunities for 
success and minimize failures. 



b) Help them develop solf-conf idence in their ability to exprcGs 
themselves by offering many chances for verbal participation 
in small groups, to record and listen to themselves on t£vpe 
ajid to work v;ith inj^tant replay. TV. 

c) Demonstrate the v/orthinesr. of all ethnic backgrounds by our 
appreciative study of them. 



I 
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2a-inductive --generative approach^ through listening to commication, 
l^i^^l^ attempting the nexr language in situations xAich 

call for the student to generate sentences - test his understanding. 
{the -way native language is acquired) 

Includes direct association between object, picture or action and 
wovci in second language, 

2b^deductive . ^ the cognitive code approach: tlirough initial fomal 

study and analysis of graimatical structures, then applying them tlirough 
exaraples. I.e. answering questions, or transforming affirmative sentences 
to negative, declarative to interrogative, active to passive. 

3-Grajigiar Translation IlethoH 

Fomal study of rules of grammar and translation from first language 
to second. Einphasis on reading in second language rather than using 
It for oral communication. 

13.0 DOLm-MTT MD SECOND MGUAGE SKILLS SEQUENCE 
AL^W^ Langus,ge -Skills Sequence 

^.^Audiolingual Mothod: listening, speaking, reading and writing) 

i II 
Non Eng dom Eng dom 

students -Students 

A in dora B in A in dom B in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13.1 Second language listening-spealcinp 1 1 tp . ) 
skills are learned: ^ IIB^^^M^ 

1 - .concurrently v/ith dominant laneuage — 
listening-speaking skills 

2- after a specified level of compe- " 

tency achieved in listening-speaking 

.^skills in dominant language 

3- ^a specified period of time after 

■listening-spealcing skills in dominant 

language taught 

4- bef oi-e any specified level of lis- 

tening-speaking competence achieved ' r- 

in cior-iinaiit language 

13.2 ALi-I sequence followedr IA..1,P.,,3 

1 - Listening-speaking proficiency II A ^l'^ o ^l 
precedes introduction of reading _X _X _X IIB to"^ 

2- rt8ading is taught concurrently ' "'^^^ ^ Tn i ^ 
with lis tening-spealcing skills jj^ X X x p. 16 



to negative; declarative tc interrogative, active to passive. 



3-Gr_ai!3 nar - Translation Ilethod 

Formal study of rules of graimnar and translation from first language 
to second. Snphasis on reading in second language rather than using 
it for oral comuni cation, ~ 



13.0 DOLaiT/i'IT Aim SECOND L/il^GUAGE SKILLS SEQUENCE 
AL-xP Language Skills Sequence 

(^Audiolinguai Method: listening, spealding, reading and writing) 

I II 
Non Eng dom Eng dom 

students students 

A in dora B in A iii dom B in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom, students) 



13»1 Second language listening-speal:ing 
skills are learned: 

1 - concurrently v/ith doninant lan{;,-ua{5e 
listening-speaking skills 

2- after a specified level of compe- 
tency achieved in listening-speal:ing 
skills in doninant lanc:uage 

3- a specified period of time after 
listening-spealzing skills in donin.c,nt 
language taught 

^.-before any specified level of lis- 
tening-speaking competence achieved 
in cloi".inarit lanfi;\;.a^e 



13.2 ALil sequence followed 2 

1 - Listening-speaking proficiency'* 
precedes introduction of reading 

2- Reading is taught concurrently 
with listening-spealcing skills 

3- Learning to read overlaps learning 
of listening-speaking skills 

4.-There is some overlap beti^een 
learning to read and to write 

13.3 Listening-speal:ing proficiency 
determined by: 

1 - measure of listening-speaking 
proficiency 

2- informal assessment by teacher 



X 



13.4' Second language reading skills 
are learned s 

1 - concurrently with learning to read 
in • dominant language 

2- after a speciriea xevel of dominant 
language reading competence 
achievement 

3- a specified period of time after 

learning to read in dominant language 
(e.g. a specific grade) 
4.-bef ore learning, to read in dominant 
language 



X 



X 



13.1 IB 14 



















-A. 


X 







13.2 IA_L,^3 

ilB_u^3 
C 70, p. 16 



13.3 IA...1,2.. 

IB..J.,.2_ 
IIA 1,2 
X _X I IB 1,2 

13.^ IB,_J,_ 
IIB 1 



X 
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. , .after verbal 



competency Is 

obtained. 
C 70, p. 17 



Non Eng don 
studeiits_ 
A B ■ 
don second 
lang lang 



II 
Eiig don 
students 
A . 
doiii 
lang 
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B - 
second 
lang 



13. 5 ^Heading is introduced s 

A-individioally, i/hen child is ready 
or at a specific time during grades -K 

1 
2 
3 

13.6 Pteading readiness is determined by: 

1- test of reading readiness 

2- inforRial teacher assessment 



13»7 Grade level reading is expected: 

1- in first grade 

2- in second grade 

3- in third grade 

4- in f oiirth grade 

5- in fifth grade 

6- in sixth grade 

7- other (specify) 



13.5 IA_L_ 

IIA 1 
G 70, p. 17 



13.6 lA 2^ 

IIA 2 



13.7 lA 1 _ 
IB_IiS. 



IIB NS 
G 70, p,17 



13.8 Grade level academic achievement (math, science, etc.) in the 
SECOl^p lariguage is expected s 

1- dn the first grade 

2- second grade 

3- third grade 

4- fourth grade 

5- f if th grade 

6- six:th grade 

7- other (specify) 

U.O INTEGPJITION OF SECOND LAITOUAGE LEARNING WITH OTHER LEAEI^IING: 
(mark all that apply) 

I = N^E II = E 

dom dom 



13.8 IB 

iib"* 



U.O I 

II 



students 



students 



ERIC 



1 - Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents j the second language is not used 
as a medium of instruction for other 
subjects, 

2- Second language learning is both a sep- 
arate subject and also a medium of 
instruction for other subjects. 



13«6 ^Leading i^eadiness is determined by: . ^ 

1- test of reading readiness . 13«6 IA_j2_. 

2- infOi7iial teacher assessment X .JL^ — ^ ^^^2—. 

IIA 2 



science, etc.) in the 



13»7 Grade level x'eading is expected: 

1- in first grade x 

2- in second grade 

3- in third grade 

4- in f oiirtli grade 

5- in fifth grade . 

6- in sixth grade 

7- other (specify) ^.^ 

13,8 Grade level academic achieveraent (math^ 
SECOND language is expected s 

1- in the first grade 

2- second grade 
3~third grade 
4.-f ourth grad.e 

5- fifth grade 

6- sixth grade 

7- other (specify) 

U.O INTEGPudTlON OF SECOND LMGUAGE LEATiUING WITH OTHER LEARI^ING: 
(mark all that apply) 

I = N-E II ^ E 
dom dom 



13.7 IA_X. 



IIA 1 
IIB 

C 70, p,17 



13.8 IB 

IIB 



U.O I. 

II 



students 



students 



1 - Second language learning is only a sep- 
arate subject for Snglish-speal:ing stu- 
dents > the second language is not used 
as a medim of instruction for other 
subjects • 

2- Second language learning is both a sep- 
arate subject and aiso a mediura of 
instruction fox" other subjects. X 

3- Second language learning is always in- 
tegrated v/ith the learning of oourse 
content (such as social studies) or as 

a medium of cognitive development. 

4- Academic content taught in the native 
language is used as the referential 
content of second langmge learning 
(the same concept taught in the native 
language is taught in the second 
language). 

5- Dif f erent academic content is taught 
in the second language from that which 

is taught in the native language. 

0-not specified 



6-other (specify) 
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r5:o TriEAii'EiiT of child »S LMGUAGE: 



Non Eng. dom. 

students 



II 

Eng. dom. 
'students 



A -in don. 
lang. 



B 2nd 
lang. 



A 

Eng. 



B 2nd 
lang. 



15.0 lA 

IB 

_ IIA 
IIB 



1 



1 



1- The child language is respected. 
It is not corrected, rather, all 
of the child *s speech is accepted. 
Hov/ever, the teacher provides a 
model of the standard language 
aiming toxmrd child * s eventxial 

■ control of the standard form. 

2- The child ^s language is corrected- 
the teacher points out errors and 
demonstrates the standard form. 



X 



(Inf) 

G 70, p. 19 
p. 20 
p. 22 



IL"UL IIB X 



-16. 1 

IIB_ 
IIB 



3- Other (specify) , 

0- Not specified 

16.0 IIATERIALS 

16.1 Reading' Materials-Types 
Reading Materials ares (mark all that apply) 

1 - Linguistically based 
(Merrill or Miarai Linguistic 

readers, ITA, etc.) I6.I lA X , v., X 

2- Basal readers 

S-Dialect readers 

4- E5rperience charts (stories 
dictated by children) 

16.2 If some reading material is in 
the child *s dialect, indicate hov; 
long it is used: 

1 - Grade 1 16.2 IA_V 

2- Grade 2 

3- Grade 3 

4- -Beyond Garade 3 
0-not specified 

16.3 The follovdng are techniques and materials used fpr second language learning 

0- none specified 

1 - pattern drills 

2- dia2og me-aorization * 

; 3-choral repetition ..JL -X q 

Q 4-songs Ji ' 

J(]]" 5Jpro£-ra:iined . instruction — X 

uBKta b-stories read to children , , ,X X- 
AUDIO VISUilL AIDES 



IIA 



pp. 19, 

20 



aiming tov/ard child ' s eventual 
control of the standard fora. ^ 

2- The child's language is corrected- 
the teacher points out errors and 
denonstrates t'?e standard for^n, 

3- Other (specify) 

0- Not specified 

16,0 MATERIALS 

.16.1 Reading Materials-Types 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 
(Merrill or Miaiai Linguistic 

readers, ITA, etc.) I6.I lA X v . 

2~Basal readers 

3'-I^ialect readers 

4."Sbjperience charts (stories 

dictated by children) 

16»2 If some reading material is in 

the child's dialect, indicate hov; 



X 



X (inf) 

C T).19 

^•20 
p. 22 



IL'UL 113 X 



• 16.1 

lA - 1 

IIB__^ !_ 

II A L 

113 1 



IIA 



long it is used: 
VGrade 1 16,2 lA 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 3 
0-not specified 

^6.3 The following are techniques and materials used fpr second lang-uage learnings 
O^none specified 



ERIC 



1 - pattern drills 

2- dia;iog meraorization 

3- choral repetitJ.on 
ii'f.-songs 

5-J?rorra:miied instruction 
'6-stories i^ead to children 

AUDIO VISU.IL AIDES 
'^-filnv<3, filnstrips 

r8-flannel or magnetic ooards 
9-realia, graphic displays 
10-records, tapes 
• ll.-listening centers 

12- raulti-media approach 

Experiential • 

13- role playing 
14.-puppetry ■ 

15- experience charts 

16- prinary "typev/riter 
'17-learning through direct experience 

with materials 'e»g» Montessori 

18- activity centers-chosen by child 

19- other (specify) 

Learning outside the classrooms 

20- field trips ' . ;^ : 

21- suggested TV programs ^ yi^t^o-V^ptS 

22- 0 thur (specify) ^ 

23- Drainatlc play, games 
9^29-Classroom newspaper-6th grade 



X 

IX 

X 



jL 

■ X ■■ 
JL- 



0 70, 



pp. 1^ 

20 



± 



X 



± 

X 
X 

X 



0 70, p.22- 



0 70, p. 23 



0 70, p. 23 
_0 70, p. 22 
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16.4 The sources of Non-English materials and textbooks are: 1,2,3,4,5^6, 
(mark all that apply) T, 9, 10, 11 
0-not specified 

1 -are vr itton- native speakers of that language 

2- commex ^ially prepared and published in countries where 
N-E is the native language 

3- developed by the project's own bilingnial staff 

^.-developed by the staff of another bilingual project (specify which) 

5- <ieveloped in conjenction v/ith project parents 

6- developed by or with members of N-Et'IT community 

7- are culturally appropriate for N-E cixLture 

(specify how this is deterained) Indian Cultural Committee 

8- are cross cioltural 

9- commercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11 - are coordinated with materials used in the regular subject 
curricialum 

12- other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16.5 ^ 



component ares 

0- not specified ^ „^ ^, ^r- 

1- xeroz attcched-page and document G 70, PP. 24 ,25,26 see Y^ro^ ira-c. ; 

17.0 STUDENT GROUPING 

17.1 Student grouping; mixed or separated into dominant language 17.1 »^ 
groups: (mark all that apply) 

0- not specified; ^ separated for reading and 
Pupxls ox botn Ixnguxstxc groups wrltins C 70, p. 17 

1 - always mr>ced for all learning ^ 
2~mixed for language learning 

3-inixed for some academic subject learning 

ii-mixed for non-academic learning; art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 

17.2 Students are grouped for language instructions 17.2 A> P 
(mark' all that apply) A-more than the time B Less than the time 

0- not specified B . 1^3 

1 - total class _ X. , 

2- small groups (specify size) X Pom Lan^o Groups 



ERIC 



' 3-individual instruction ■ ^ 

^ 3 Criteria for grouping s Stu dent,s 

nr- 0-not specified I Non Eng II Eng dom -^lEng don 17.31. 

dpm mT KE[vIT I± 



1-by age . ^ IIt 



(specify how this is" deterained) Indian Cultural oornniXuee 

S-are cross cultural 

9- coinniercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subject 
curriculiDTi 

12- other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16.5 ^ 

component are s 

0- not specified 

1- xero2: attc.ched~page and document Q 70, PP. 2^ ,25,26 sec y^ro)C ISr<x.-c^ 

17.0 STUDENT GROUPING" 

17.1 Student grouping^ mixed or separated into dominant language 17.1 ^ 
groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are ; separated for reading 

1- always.mi:>:ed for all learning writing C 70, p. 17 

2- mixed for language learning 

3- mixed for some academic subject learning- 
s-mixed for non-academic learning; art, music, gym, health 

5- separated for native and second langiiage learning into 
dominant language groups 

6- .separated for most academic subject learning into dominant 
language groups 

7- never mixed for language or other academic learning 

8- other (specify) 

17.2 Students are grouped for language instruction; 17.2 A, P 
(mark all that apply) A-more than -|- the time B Less than the time 

0- not specified ^ B._lj_3 

1 - total class - X 

2- small groups (specify size) X. Pom Lanp;o G-roups 
3~individ\xal instruction ^ j X 



17.3 Criteria for groupings Stu dents 

0- not specified I Non Eng II Eng dom ^lEng dom 17.3I 

dom SIT , :NElvIT II' 

1- by age . ^ ^ 111 

2- by native language - . : - 

3- by dominant language X X ZZZI 
4.-by language proficiency 

(ex. level of reading skill) ^ 

n.a. not applicable 

(no E.dom/NMT) 

5-by parental choice ^ 

18.0 TUTOrJNG 



G 70, p. 16 
18.1_J..,,^ 



MS.I Student Tutoring is: (mark all that apply) 
no -not mentioned 
O-typeiP not specified 

.1 -inter-ethnic ('^^-Et'^T student tutors MT studenfe) 

2- intra-ethnic (N-MT student tutors N-MT) 

3- done by older children (cross age) 6th graders C 70, p . 21 

4- -done by peers (same age) 

5- other (specify) _^ 

Paraprofessionals or aides give tutoring or instruction as follows s 

0- area not specified 18.2 1,2,3/ 4 

1- -lriter-ethnic (N-SIT aide tutors ELIT sU 

2- in the acqusition of native language skills 

3- in the acqusitibn of second language skills 
TZJyfn' 4.-in other academic subjects 



with the SioLiuI^wing additlTO 
nnd 

Michigan Oval T-angua,^o Scries, FMCr. (Foroifrn I^rru.n.-ro 
Innovative Curricula Gtudiec), Michigan Mi/rrnnt Primary 
Interdisciplinary Project, Ann Arbor, Michigan: I969. 

I^E^age Arte 

Froctifc Motor Perceptual Exercif^eR 

J^re-^Read inr: Skills . Ginn and Co.,. Supplemental State Series. 

Readiness in Lanrunfce Arts^ Sullivan Associates, Behavioral 
Research Laboratories, Palo Alto: California 

Vir>ual Motor Formr;, Winter Haven Lions Research Foundation, In 
Mathematics 

Modern School Mathematics, Structure and Ur^e: K, Houghton . 
Mifflin, Co., workbooks and /'big book." 

I^arnin/r to Think Seriec^ Science Resenr^M A.c^nnri nf o<=- Chicago 
Story Books 

Titles iEianrgliGh are niKaciaable f rom:::thc schoibl ^and county 
. librariEsss. iAdditionalLljookB will be -boughtf^y the prcgect 
in Spnn32sk:s5rfeither dkal langua/je editions or translations 
from En^E^: where thi;s is possible. 

For the 3Sfe«±^re-AraericdGa: are being wrii^n and 

illustia^fe:^ for use afc:i&5.G level. 

»rer .• ' - ■ , ^ - ■ 

rr VariouG dsgSl^nating workisooks of readiness work in phoorcs, 
nximbers^^^abet, etCi . 



•'First Grade 

v: Texts used will be rcgulfirly supplied California State Series : 
, ..^ the following additions or replacements: 



T n'torrn r.cipTi ^inry OrnV LanyTuapre Guide; Pri-.-iry 
and f 

Spgr.irh nuide; Pri"i.Trv ^ 

Michican Oral, Lfir.guage CerioG, FLTCS; Ann Arbor : Mi chican, I969. 

MinTii Linj^ulotic Cerior: /3tate Gericn, Cupplerrental Texts 

Primcrr/ in Spanish fron Mexican and Puerto. Pican school 
C systems. 

/^'^^ 

Language Arts * • . 

Fror.tip Motor Percnptunl Eyercice'n 

Peadines r in r>onp;unp:o Artn , Sullivan Ar.scciaton, Behavioral 

Kesearch Laboratories: Palo Alto, California. ' 

Mathematics 

Elementary Gchool Mr . theaaticr. , Englich edition. (State supplemental 
• • and 

Matematica para la Educacion Primgria , Gpanirh edition. 
Addicon Wesley Co. . 

These -will replace the regular state texts. 

We will use text53, duplicating workbooks, and teacher's 

edition. 

Loarninf^ > to Think Series , Science Research Associates 
Story 'Books 

'Titles in Englich are av.ailable from th^ cchool -nd county 
libraries. Additional books will be bought by the project, 
in Gpanish as either dual language editions or transiationr 
of English editions where possible. 

iBowmar Early Childhooc! Series from. the state wilXbe 
supplemented by the Spanish versions. 



Other 



Various duplicating workbooks- of 'phonics, reading readiness, 
alphabet^ social etudiesi eund art work. 



J^n^. Fifth-Sixth Grade ' ' : ■ , ■,• ' 

f • ^tete. Scries texts Will be used with the following additions: \ 
S ; V \ ;>.' Pomq . Indian Culture 

•v:.--:V:V;.: yipeoft Brovm. Pom Indipno of Calif drnin nnd their Noif>h borp. 



Nnturo/^rfiph Tublichorr,, riealdr.bur/r , California 
Kr-pocially rowritton for thi.-i clar.r. 

Marccllo Mnrsnon. A Rnp of Honer., T.'nturtor?rnph PuM i -.Hnr-^ 
HoAldfibuirs, California 

Willoya and Brown. Tl-.o Tectum of hho Indian Cnirit . Naturcpraph 
.Publishers, Healdcbur/;;, California ^ 

Other 

Variouc r:yths and otorios are beinc rewritten and illustrated 
for uce in the program, 

.Additional-reference and library books rare being bought about 
:indian herrtage in ceneral and its relation to other American 
(Cultures (Mexican, Latin American). 

Junior Great Books Course^ Th^ Great Books Foundation, Chicago, Illinoi: 





Equipment 

\ 




S'. 


\ ' . ItemG 


Mumber 


f ■■ ■ 


Tape recorders 






'\cassette playeTO * * 






cass;ette recorders 






"Language Mast^"" 






cassette tapes 


aSO carettos 




- blank cards, Lasaguage Master 


5 boxes 


•. 




•. 

^ h:. 


Video Tapes : 3^+ miatite 


. / 10 reels 




. •■ ' Headsets 5 AcceGsoriis-s . 






- : . , - . Phot ographi c Ma t e rials 





Ins ta^atic cameras 
film .B & W 

M9tor-perceptual tiiraining Materials^ 

balance beam, hoops, ropo, 
mats, etc* 

Primary typewriterv Spanish 
Typewriter, Spanish . 
Typewriter, portable English 
Projection screens ' 



,;, -V i',* 



(Mexico, World, California) 
Work Benches' • •.. > ^ /' . 

Aquariutn - terrrarium 



1+ 

20 rolls 
1 set 



1 
1 
1 

■3. 



;5 

3 sete 

5 ■•,■■■■').' 



18.3 Parent tutoring s (nark all that apply) 
no-not mentioned 

0- type not specified 

1- inter-etlmic parent tutoring is used 
2~intra-etlmic parent tutoring is used 
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18.3 



see C 70, pp.28, 29 
(tutoring not men- 
tioned) 



Parents are trained to becorae tutors for their children: 

3- in the home by a home -visiting teacher 

4- in an adult education component 

5- in school through observation and guidance of teachor 
5-as^parent: volunteers who tutor during the school day 

7- raa-teriala are provided for use in home by parents 

8- other (specify) 

19;0 CUrjlICULUIEPJATTElttJS ^ < <- yetftft pC / C S- 

and t) -d 

fl^-igf^^AT^m patte.rn ^ the bi3!ingual..proi<.ct . 

1-i..cept for inclusion of N-Et-CT instruoiion the curriculum is 
otnerwise itTpical or regular, for this: state, 
ihere are Q-ther modifications whi thin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such: as: (mark all that apply) ' W^cai curri- 

Z-amon-graded classroom: pupils: of different ages are 

^ped together during part of the school cay 
jj-iiESsoible :Dr modxilar scheduling 
^.-SBEaOil group instruction 
"S-inaitvidiialized learning 

6- opjeii- classroom 

7- gui(ied discoveiy and inouiry 

8- a^riculum_vrtiich is both child and subject-centered 

9- others (specify) 

10-if: the program includes activities which complement 

experiences children encounter in the home, community ' 
and through mass media i.e. TV, describe below: 



19.0 ^ ^^'^ ^ er&de) , 
^,5,6,8 
C 70, pp. 16- 22 



20. 0 COGNITIVE DEVELQPiiENT 

^^r^S^r '-^'^ ^^^^- ^r^^s is fostered through: ,,,,3 

1- structuxed envirionmant rich vath materials bhild can manipulate* ' 

order, compare, match for perceptual-motor development ^ 

2- non-verbal materials, such, as Montessori materials from which 
children can learn sensory discrianination, matching, seriation 
.counting, addition, subtraction "ing, seriation. 
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^"JSlUon ^"""^ discussion of concepts related to time, space, distance, 

^-labeling and grouping actual objects to learn classification- 
grouping objects with common attribut(3s and labeling their ' 
attributes (i.e. colors, sizes) ^ 



. • * — . - . 

7-raaterials are provided for use in horae by parents 
8^*0 ther (specify; 

19.0 CUPJlICULm: PATTEliiTS ye*L6p( /4 19,0 ^ ^^^ ^ grade) , 

and I' b-d — 
The stated curriculum patter n o f the bilingual project ; > 5 , o , 

1 -accept for inclusion of N-SlfT instruction the curricultGii is G 70 ^ 16 22 
otherwise typical or regular, for this state. pj).±o-.di^ 
There are other modifications whithiai the ciirriculum of thB 
bilingual program which differ from traditional, typical curri- 
culum such ass (mark all that apply) 

2- a non-graded classroom; pupils: of different ages ar:e 
grouped together during part of the school day 

3- flexible oi- modular scheduling 
^-small group instruction 
5-individualized learning 
6~open classroom 

7- guided discovery and inquiry- 

8- a curriculum which is botL^dhild and subject-^eaiteirsd 
5-'others (specify) 

10-if the prograia includes acti^cijties which complemeHrt 
experiences children encounter :a:n the home, coinmum.'te' 
and through mass media i.e. describe below: 



20:;.^0 COGNITIVE. DEVELOPIiEMT 

20-1 Cognitive development in early cliil-flfaaLra^^ grades is fostered through; 2^5 
Onnethod not mentioned :20.1 ' '/ 

T-s*ruc±ured envirionment rich v/iUh:iiia!terials child :canima3iiip.ula±e 
corder, compare, match for perceptuaiy^rrotor development 

2- TLon-verbal materials, such as Monte:ss:ori materials. :fromxwhSu£h 
children can learn sensory discriminastlon, matching, seriadSon, 
counting, addition, subtraction 

3- labeling and discussion of concepts related to time, ■^:aa%, instance, 
position 

4.-3iabeling and grouping actiial objec±Brtti;o leai-^n clas s if xcai^wr; 

grouping objects with common attribxites and labeling thefe" 

attribut.es (i.e. colors, sizes) 
5~direct experience' of processes of science through discovsi^, ::using 

materials rather than text;- active experimentation by chSd with teacher *s 

guidance rather than teacher dcr^onairation. 

6- airect experience of math through cSiscovery rather thanvjinsiiruction 

7- other (specify or xerox) p. no. and::;document; 



20.2 Cognitive development in later grades (grade 4 and above) 

0- method not mentioned 

1 - specify or xerox p. no. and docuiiient 
n.a.-no grade 4 or later grades 
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'1. Continued Planning and Curriculum Dcvelopaent 

A. A curriculum planiing committee v/ill be formed in October:,; teiji^^^^^^ 

ttachers from the relevant grades to help us plan: ■ 

- ' _ , ^ " ■' \ ■■ . 

'"' a) -A second grade program for the Mexican-American 'ciKgESErl 
"' b) ' A fi^t-socond grade program for the Native-AmeriTsms^^ 
c)- Junior High school courses. ' " 
Those" latter v»ill he an o'utgrowth of our fifth-sixth grade ■prograini:& 
•'ori can component but vdll be of special interest to seventh and cightfespsi§Tc of 
•^-^^'ican-American descent and Anglos as well • 

B. Dr. Eoro Vihman will develop materials on the Porno Culture , nnd 
••-iguace program, continuing the work he began toward the end of the plaBEi^,:yoar. 
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21,0 SELF-^ESTEStl 21 •O^J^llM.' V 

Stated me thodg, ^..?i:2l§J?JLcp^ffien^^ to_ increase., s elf -e sjteem : > 10 ^ 1 2 , 14 

no-self -estoGia not mentioned as aii objective G 70 TDp, 

0- self-esteem is an objective but xaetliods not specified 20-22 " 
Teacher encourages pupil to verbally express his feelings? 

I - through role-playing 
. 2-puppetry 

3- languag0-e3Cperienoe approach s students dictate stories from 
their own experience 

4- teacher accepts,, aclaiowledges ideas and feelings 

5- teacher encourages non-verbal expression of child's feelings 
through painting, music, dancing 

6- teacher px^ovides experiences in which the various vays that 
'children act are accepted by the teacher; their actions are 

discusv^ed and the children are encom-aged not to make fun of 
'different'' \vays 

7- teacher provides experiences leading to competency and 
success 

S-teacher provides escperiences where occasional failure is 
aclcnowledged as part of " everyone * s ejq^eriencej second 
attempts are encouraged 

9- other (specify) (xerox or sumimarize) document page # 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

II - pulls have some options in choice of curriculum 

12- pupils choose activities from a variety of interest cente'rs 

13- older pulls participate in curriculum planning and/or 
development 

1,4-pupils OTite a bilingual nei^spaper for dissemination to the 

coiiimunity 
15-other (specify) . 

22.0 LEAHNING STnATSGISS 22.0^ 1 (6th .grade) 

1- The project mentions the following specific 3 earning, strategics 
as important for reaching a particular ethno-linguistic groups 
(specify or xerox) Document and Page no. 
Examples Navajo children resist participation in an autlioritarian, 
traditional classroom, iln open classroom i/here teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in roi7S, has been found more effective, 

0-none xaentioned 



^.^^ P,*13T-*'The: introducins the program at the 5th-6th ^<rade 



4- teacher accepts, acl-^iouledges ideas ana I eelings 

5- teacher encourages non-verbal expression of caild s feelings 
through painting, music, dancing _ 

6- teacher provides experiences in which the various ways that 
children act are accepted by the teacher^ their actions are 
discussed and the children are encouraged not to make fun of 
"different" ;mys x ^ 

7- teacher provides experiences leading to conpetency and 

success . .- . 

S-teacher provides experiences where occasional failure, is 
aclcnowledged as part of everyone's ezqpexiencei second 
attempts are encouraged 

9- other (specify) (xerox or suroriiarize) document page v 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have soiae options in choice of curriculuia 

12- Wils choose activities from a variety of interest centers 

13- older puils participate in curriculura planning and/or 

developnent • 4.- + 

U-pupils write a bilingual newspaper for dissemination to the 

coOTiUiiity 
15-other (specify) 

22.0 LEARNING STRATEGIES 22.0, ] ( 6t . h . -grade) 

1-The project mentions the following specific ]oarnins. strategics 
as djaportant for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. _ 

Exmple; Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and studehbs or groups of 
students initiate activites, move about freely or sit ma circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none laentioned 

C 70, p. 13 — "The rationale for introducing the program at the 5th-6th grade 
level rather than in the two earliest grades is that this is a decisive period 
for this group of children. The drop-out of students after the 6th, grade is 
pronounced. Apparently at puberty, racial identification often becomes a matter 
of personal consequence, as they find themselves redefined by some of their 
Anglo peers .. .it was decided that the immediately pre-pubertal age group should 
therefore be dealt with from the very start." 

23.0 BIGULTUruiVL GOHPOIIMT 

23.1 This program is: 

1 - bilingual alone 

2- biling-ual and bicviltural 

3- bilingual and luulticultural 

0-not specified as to vfhich of the above _ 
A-an ethnic studies program is included in the bilingual progmu 

5- art, posters, realia, crafts of both cultures are exhibited in 
the classroom 

6- language and cultural content are integrated 

7- other (specify) 
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23.2 Cross-cultural awax'enesss 23.2. 
If project sientions specific values or nodes of behavior of 
N-EilT culture, please sura^aarize belovrs (or attach, xerox) 

foiond in docuiiient ^ page fr 

0-not mentioned 



NS 

23.3 1-if ,pi"oject mentions luforts to decrease etlinocentrism in 23.3...^ 

either or both t^c-.^js,' describe below s (or xerox-docment page///) 
0-none mentione' 



23*4. In the bicultural conpenent laiowledge of the N-RIT culture 23*U^ ' ' 

involves (marl: all that apply) 

0- no bicultural component mentioned 

1- Humanistic aspects of culture: ideals and values, literature 
(oral or m-'itten), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of. the past — contributions to art 
and science 

3~'Deep' culture: family patterns and contemporary v/ay of life. 

4- Itemization of surface aspects of a country — geography, dates 
of holidays etc. . , .i.,;.., i 

5- A specific cu3.ture only e.g. one Indian tribe ' 

6- Various cultures of saEie ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different from NS'iT or aiT 

8- Other (specify) 

•'Celebrations in Porno and Mexican cultures'* C 70, p.20 



23.5 American culture is defined: 23.5. 2 

0- not specified 

1- narrov/ly: primarily Anglo-Saocon orientation since both Anglo & 

2- broadly2 ethnic plm-'alism of Anericar^-multicultural **native*^ Americans 
contributions of various ethnic groups discussed are discussed 

Jx> 3-other(indicate document and ^page number for xerox) or 

.;V\vv'- in your ovm words 



23.3 1-if px^oject Lientions efforts to decrease etimocentrissn in 23.3_ll_ 
either or both groups, describe below: (or xerox-document page///) 
0-none mentioned 



23.4 In the biciiltirral conpenent Icnowledge of the N-EIIT culture 23»A , ' ^ \ 

involves (nari: all that apply) 

0- no bicult^lral component mentioned 

1- Humanistic aspects of culture: ideals and values, literature 
(oral or m^itten), achievement of particular people or politcal 
movements 

2- Historical-c"ultural heritage of the past — contributions to art 
and science 

3- ^ Deep' culture: family patterns and contemporary v/ay of life. 
. ^-Itemization of surface aspects of a country — geo^Taphy, dates 

of holidays etc. 

5- A specific culture oi\ly e.g. one Indian tribe 

6- Various cultui^es of same ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different from NSiT or BIT 

8- Other (specify) 

^^Celebrations in Porno and Mexican cultures*^ C 70, p.20 



23.5 American culture is defined: 23*5 2- 

0-not specified 



1- narrov/ly: primarily Aiiglo-Sa^on orientation since both Anglo & 

2- broadly: etlinic pluralism 'v-C America.— multicultural **natlve*^ Americans 
contributions of various ethnic groups discussed are discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your ovm words 



2U. 0 coimnn catiPOHEjiT 



24-1 Bilingual libraries are provided for: 2A.1 t^g 

0- group not specified 

1 - project children 

2- adults of the pi^oject community 

3- teachex*s 

no-bilingual library not mentioned 

An ethnic studies library is provided for: 2^.2„j;iS- 

0- group not specified 

1 - project children 

2- adul.ts of the project community 

3- teachers 

no-ethnic studies library not mentioned 
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24.. 3 Provision is made by the school for inl'oniiing the parents ' 2A.3 I>7f9yl0 ,« 

and comraunity about the prograri through s (Marie all that apply) 17^ 1 5 

0-inethod not specified 

no-no provision for infoniiing coiiimunity n ^ Q 

1 • bilingual nev/sletter C 70, pp,6-b 

2- . monoling^lal newsletter 
3" aws sent to mass media, 

^.-if articles included with project, check U 

5- bilingual fliers sent home 

6- forraal meetings 

7- inf oimal meetings open to entire community 

8- meetings conducted in both langixages 

9- home visits 1. x i 1 h ^. 

10- other (specify) '»pot-luck dinner (5 

11- project director personally involved in prograjii 
dissemination, specify how 

lO- liaison 
17- college courses 

24-4' Community involvement in the formiilation of school policies 
and prograiiis is sought through s 

0- type not specified 
no-not sought 

1- e:cisting comraunity groups working v;lth program 

2- 'bilingual questionnaires 

3- comramilty-school staff committees 
^.-community advisory groups 

5- foi'T[iial meetins open to the entire coramimity 

6- inforriial meetings with comraunity groups 

7- cther (specify) 

8- pi-oject director personally seeks involveraent of community 
in program, specify ho\j 



24.5 The school keeps informed about community interests^ events and 
problems through; 

no-uo xaention of school seeking to be inf onaed about community 
. 1 -meetings open to the entire coDimunity conducted in both 
.. languages 

2- cornmunity representatives to the school • 

3- bilingual questionnaire sent to the home 
4."home visits by schoql personnel 
5-»'feer'-|spe£afy^>- //-^pot-luck:** dinner 
0-method not specified 



-5. 



1,2,3,4,1 



pn^p"^ The . school is open to the commuiiity thi^ough; 
0-:iot raentioned 
ffllilrib-schocl is not open, toj cornLiimity for comriiimity use 



24.6^ 



7- infornal meetings open to entire cor.iiriunity 

8- neetings conducted in both langxiages 

9- lioine visits 

10- other (specify) ^^pot-luck dinner (5 

11 - project director personally involved in pi^ogxain 
dissemination, specify how 

lO- liaison 

17- college courses 

2Mr*K Community involvement in the formulation of school policies _. . ^ 

and programs is sought through s ^ 
0-type not specified 
no-not sought 

1~e:cisting community groups working v/ith program 

2- bilingijial questionnaires 

3- comiiiunity-school staff committees 

4- - community advisory groups 

5- forraal meetins open to the entire commimity 
6~ informal meetings with commimity grc/ups 

7- other (specify) 

8- project director personally saelcs involvement of community 
in program, specify how 



2U^5 The school keeps informed about community interests, events and ^ 2 ^ K \\ 

probleBis through: ■ ^« 5 ^ ^ 9 

no-no mention of school seeking/ to be inforraed about coBmiunity 

1 - meetings open to the entire coijiraunity conducted in both 
languages 

2- community representatives to the school 

3- bilingxial questionnaire sent to the home 
A-home visits by school personnel 
5^ether---(&pe€>4^y^)- //-*pot-luck'* dinner 
0-method not specified 



24.6 The school is open to the community through: • 24- • 6 1^ 

0- not mentioned 

no-school is not open to community' for co^miunity use 

1 - opening school facilities to the commuLiity at large for use 
after school hours and on weekends 

2- pi"oviding adult education courses (lr,.ngua{5e) 
3~other (specify) 



25.0 BiPACT EVALUATION • 

25^1 Pro-ject mentions description or dissemination of the bilingual 

program through s ' . , 25.1 ^ o x A 

1 -newspaper articles t 2,^ o 

2-^radio programs planned) 

'3-TV programs r vn A 

A-video-tapes C 70,.p,d 

5~films • 

6-visitors to observe the program 
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25.2 Project *s impact: 

1 - Project mentions that other classes in the school, but 
not in the prograiTi have piclced up methods or .material from 
the bilingual program 

2- Project mentions other schools in the local educational system 
have started bilingual prograLis 

3- Pro:Ject mentions that a University has instituted teacher 
training coiTrses in bilingual education to meet staff devel- 
opment needs 

26.0 PvOLE OF EVALUATOn 



25.2 



1,3 



C 70, p. 12 



26.2 



26.1 Evalimtor has field t. .sted^ on a group of children who are of 
the saiae langiiage, culture and grade levels as the children in 
the bilingual programs 

0- not mentioned 

1 - published measiires 

2- staff developed measures 

3- staff translations of published measures 
4.-staff adaptations of published measures 

Evaluator has personally observed students in the programs 

0- not mentioned 
no-never 

1- once or twice during the year 

2- more than tv;ice 

3- regularly 
4.-other (specify) 

26.3 Evaluator has met id.th teachers s 

0- not mentioned 
no-never 

1- once or tv/ice during year 

2- more than tv;ice. 

3- regularly 

4- other (specify) 

27.0 EVALUATION PriOCEDUilE- 



26.1 l^"^ 



26.2 



26.3 ^ 

(planned) 

C 70, p.42- 
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27.1 ' 0-not. specified 

1- A comparison group has been chosen 

2- A comparison group will be chosen 

27 . 2 t)-npt ■ specified (liiar]-: all that apply) 

1- Pre-tests have been given to pro ject„group or sample 

2- ^ will be " n " 

3- Post-tesJbs have been given to project group or sample 

4- will b-5 " : » 
. / 5-Pre-. tests have been given to , comparison group 
; 6- " will be " " 
: . 7-Post-tests have been given to comparison group 

8- .. " will be " 11 



27.1 



27.2 



2,4,6,8 
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